Fieldwork educators have high professional expectations of their students (Chipchase et al., 2012; Garrett & Schkade, 1995; Jensen & Daniel, 2010; Steward, 2001; Vogel, Grice, Hill, & Moody, 2004) . However, the literature on this topic revealed inconsistent definitions of professional behaviors (Breines, 1988; Steward, 2001) yet affirmed that professional behaviors are critical for fieldwork requirements (Holmes & Scaffa, 2009) and success (Gutman, McCreedy, & Heisler, 1998; James & Musselman, 2006) . Over the past two decades, there has been a dearth of literature examining level II fieldwork educators' perspectives on the essential professional behaviors for occupational therapy students. Herzberg (1994) conducted a study to understand fieldwork educators' perspectives on significant learning style characteristics for fieldwork students. However, the topic has not been investigated since. Furthermore, a widely accepted list of the essential professional behavior attributes that level II fieldwork educators require fieldwork students to demonstrate does not exist. The purpose of this study was to acquire the necessary data to further understand current fieldwork educator perspectives of student professional behavior attributes. The findings from this study will contribute to the body of knowledge concerning professional behaviors expected of occupational therapy fieldwork students. The researchers surveyed 296 fieldwork educators and asked, "What are the essential professional behavior attributes for level II fieldwork students?" The researchers defined attributes as: a quality or feature regarded as a characteristic or inherent part of someone or something. Attributes can include behaviors or attitudes but not occupational therapy specific knowledge-based skills, such as measuring range of motion.
Literature Review
Professional behaviors have been inconsistently defined for years. In an early study, Breines (1988) identified a need for a more integrated definition of professional behaviors.
Recent literature also indicates that the lack of consistency continues. Steward (2001) indicated that fieldwork educators regularly placed high value on professional and/or personal attributes, yet the specific attributes were inconsistently defined. Robinson, Tanchuk, and Sullivan (2012) found that students consider professional behaviors to include personal image; verbal, nonverbal, and written communication skills; client-centered behavior; and the ability to recognize differences by setting.
Faculty participants emphasized that students need more self-awareness of their own behaviors and that professionalism is specific to context and setting.
More research should be conducted on a larger scale to further explore the perspectives on professionalism in occupational therapy (Robinson et al., 2012) .
Educators' hold high expectations of student professional behaviors, despite the absent consensus of the specific attributes and skills considered most desirable (Steward, 2001) .
According to Steward (2001) , commonalities in professional expectations included communication skills, initiative, recognizing knowledge gaps and asking for help (awareness of limitations), common sense, and interest in learning. Some educators emphasized conduct while others emphasized interpersonal skills. Jensen and Daniel (2010) noted that fieldwork educators were more hesitant to accept level II fieldwork students due to concerns about the unprofessional behaviors of students. Chipchase et al. (2012) In separate studies, Gutman et al. (1998) as well as James and Musselman (2006) determined that errors in student professional behaviors could influence the fieldwork experience. Both studies emphasized the need for students to self-reflect on behaviors and the education process as suggested in Fidler's (1996) Educators evaluate students on the following professional behaviors when using the FPE: collaborates with supervisor, takes responsibility for professional competence, responds constructively to feedback, demonstrates consistent work behaviors, demonstrates time management, demonstrates positive interpersonal skills, and demonstrates respect for diversity (AOTA, 2002) .
Method
In this study, the researchers implemented the Delphi methodology to collect systematically and anonymously the opinions from experts about the essential professional behaviors for level II occupational therapy fieldwork students. Delphi methodology is a multi-stage research process that typically uses two to three surveys to gather and distill the judgments of individuals with a specific expertise (Atwal & Caldwell, 2003; Kielhofner, 2006) . It enables participants to share their point of view anonymously without fear of retaliation.
Opinions are collected in the initial survey and synthesized to create the second survey. Each additional survey uses data gathered from the previous survey (Atwal & Caldwell, 2003) . The sample size in the second survey was large enough to allow for at least 75% consensus, a standard consistent with Delphi methodology as noted by Kielhofner (2006) .
Participants
The participants for this study consisted of a largely female population between 30 to 49 years of age. In Survey 1, 85% of the participants were female and in Survey 2, 90% of the participants were female. Respondents between 30 to 49 years of age accounted for 72% of Survey 1's sample size and 66% of Survey 2's sample size. The participants represent a large percentage of experienced occupational therapists. Years of practice ranged from less than 5 to more than 31, with the highest representation from those with 21 to 25 years of experience (23% in Survey 1 and 24% in Survey 2). Using the divisions from the U.S. Census regional map, the geographical and 
Procedures
The researchers obtained Institutional Review Board approval from and conducted the research study at a school of occupational therapy in the Southeast region of the United States. The subjects for this research study were licensed occupational therapists who have supervised at least one level II fieldwork student. As cited in Kielhofner (2006) criterion was based on subjects that were active licensed or equivalent occupational therapists practicing full-time or part-time and with experience supervising level II fieldwork students.
To minimize the chance of researcher and participant bias, the researchers were unable to identify the participants and all responses were anonymous (Kielhofner, 2006 Table 3 ).
Analysis
In Survey 1, the researchers analyzed
responses using an open coding and axial coding process. Open coding is defined as "coding the data for its major categories of information" (Creswell, 2013, p. 86 
Discussion
The purpose of this Delphi study was to obtain fieldwork educator perspectives on essential professional behaviors for fieldwork students and to contribute to the literature on this topic. As represented by the results shown in Professional behavior attributes that fieldwork educators evaluate in students when using the FPE tool were reflected in this study.
Furthermore, the following professional behaviors as identified in the FPE tool were also emphasized in the literature: responsibility, constructive feedback, time management, and interpersonal skills (see Appendix) (Breines, 1988; Garrett & Schkade, 1995; Gutman et al., 1998; Holmes & Scaffa, 2009; James & Musselman, 2006; Jensen & Daniel, 2010; Koenig, Johnson, Morano, & Ducette, 2003; Randolph, 2003; Steward, 2001; Vogel et al., 2004 
Conclusion
The goal of the study was to contribute to the body of knowledge on professional development of occupational therapy students. Fieldwork educators chose 19 professional behavior attribute themes as essential for occupational therapy fieldwork students with at least 75% consensus.
These results represent a sample of current fieldwork educators' perspectives on professional behaviors. Faculty and students may find these results useful in the professional development component of occupational therapy education.
Fieldwork educators could reference these results when promoting student success in level II fieldwork. Morano, & Ducette (2003) directed learning, reasoning and problem solving, written communication and interpersonal skills, professional and personal boundaries, and use of professional terminology. Randolph (2003) PDE: Punctuality, commitment to learning, communication skills, professional demeanor and adherence to code of ethics, respect, personal insight, problem-solving skills. Robinson, Tanchuk, & Sullivan (2012) Responsibility, accountability, reliability, respect, strong work ethic, ethics, team work, being knowledgeable, image, communication, client centered practice, professional awareness, context-specific.
Steward (2001) Communication skills including listening and questioning, initiative, awareness of own limitations, relationship skills/interpersonal, common sense, respect for clients, willingness to read and learn.
Vogel, Grice, Hill, & Moody (2004) Judgment, initiative, responsibility, independent learning, performance, attitude.
Note. FPE = Fieldwork Performance Evaluation; FW = fieldwork; OAMPD = Occupational Adaptation Model of Professional Development; PDE = Professional Development Evaluation.
